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ABSTRACT

The article talks about the formation of oral speech in children with hearing impairments and
the use of innovative techniques in their teaching. Engaging and educating children with
hearing impairments will open the door to wider opportunities for them to achieve success in
the future, among other peers in the society.
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foundation.

Introduction

Now days in the Republic of Uzbekistan, the education of the younger generation and their
education are being paid the special attention by the president of our country. Unfortunately,
among the children born in our society there are also those who come into the world with a
defect. But this process should not deprive them of the opportunity to acquire knowledge and
live, among other peers of their future. President of the Republic of Uzbekistan Shavkat
Mirziyoyev is creating the necessary opportunities for the children of the country who have
faced such a problem in education not to be ignored. In particular, the” Zamin" Foundation,
which has been operating in our country in recent years, is also working with children with
disabilities to create the necessary opportunities for them to receive education and carry out
many positive works. The issue of using innovative methods in the formation of their oral
speech in the process of working with children with hearing impairments among children with
disabilities is an issue that is of particular importance in surdo pedagogics.

The work on the development of auditory perception and pronunciation training is carried out
in a certain sequence and system. In the process of teaching a child oral speech, it is necessary
to form a conditioned reflex connection in him: 1 listen - | speak. To do this, from the first days
of the child's stay in a preschool institution (in a group), it is necessary to encourage him to
pronounce all the speech addressed to him, which he perceives audibly and visually, and later
by ear. This pronouncing - in the first years of training - out loud, and in the subsequent ones -
to oneself - contributes both to the formation of the process of auditory-visual and auditory
perception, and to the mastery of pronunciation skills based on imitation.

At all years of study, the oral speech of adults is a model for the child

for imitation. Therefore, their speech should be completely natural, because children in
conditions of constant use of sound-amplifying equipment, it is on the basis of imitation of
adult speech addressed to them that they master the ability to pronounce speech material
together, at a normal pace, with pronounced verbal and logical emphasis. It should be
emphasized that any exaggeration in the speech of adults leads to incorrect pronunciation in
children, as well as to a sharp reduction in the number of persons they will understand,
accustomed to unnatural speech. All speech material should be pronounced in a voice of
conversational volume, at normal pace, with the emphasis of a stressed syllable, in compliance
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with the norms of orthoepy. The speech of adults should be richly intoned, emotionally colored.
The formation of a conditional auditory-speech connection "listening —speaking" in children
with significant hearing loss is possible only on the basis of developing auditory perception,
i.e. in conditions of purposeful special work on the development of their residual hearing.
Children who start learning at 2 - 3 years old, as a rule, do not know how to respond to many
sounds available to their hearing. These children do not have the opportunity to answer the
question "Do you hear this?" either positively or negatively. At the same time, the teacher needs
information about the auditory capabilities of each child already in the first days of classes with
him. This is due to the fact that it is required to choose an individual mode of operation of
sound amplifying equipment, to choose those sounds that will be used first in the work on the
development of auditory perception. Therefore, the work on the development of residual
hearing begins with learning to respond to a sound signal, which primarily consists in
developing a conditional motor reaction to sound: to non-verbal (drum sounds, harmonics, etc.)
and speech (syllables and syllabic combinations such as pa, papapapa, pu, pupupupu, etc. and
words) stimuli. At the same time, the intensity of the sound gradually decreases by increasing
the distance from the sound sources to the child's ear. In addition, purposeful work is being
carried out to familiarize children with the sounds that surround them.

At the same time, children are taught to distinguish by ear the sound of musical toys, words,
and later phrases and phrases. Hearing discrimination is the activity of children as a response
to the presentation of speech material to them by ear or familiar non-speech sounds available
to their perception.Discrimination by ear is carried out in a situation of visual selection of
sounding toys, words, phrases, phrases, etc.

After preschoolers have learned to distinguish by ear the first words and phrases, they learn to
recognize them by ear. Auditory recognition is the activity of children as a response to the
presentation of speech material familiar in sound for auditory perception. Recognition by ear
is carried out outside the situation of visual choice. When teaching recognition by ear, the
teacher, without presenting the child with any signs, pictures, or objects and without warning
what material he will listen to, offers a word, phrase or phrase for auditory perception. In the
future, children learn, on the one hand, to distinguish speech material with an increasing choice
(up to 10 units), and on the other - to recognize it by ear. When preschoolers master the ability
not only to distinguish, but also to recognize by ear at least 20-30 words, phrases and phrases,
the teacher begins to teach children to recognize by ear speech material that is not familiar in
sound. This work with hard—of-hearing children begins, as a rule, in the second year of study,
and with the deaf - from the third. Auditory recognition is the activity of children as a response
to the presentation of speech material that is unfamiliar in sound. Recognition is carried out
outside the situation of visual choice. In order to teach recognition by ear, each new (i.e. the
word (or phrase, or phrase) not worked out in the auditory perception development classes is
presented to the child immediately by ear, and not audibly-visually, as it was before.

Since the time when the preschooler's learning to recognize by ear begins, the teacher offers
each new speech unit (word, phrase, phrase) for auditory training immediately by ear, and then
- in the same and subsequent classes - he teaches the child to distinguish and recognize by ear
this speech material in combination with the one that is already it was used in auditory training.
It is important from the first days of classes to teach the child, after each presentation of speech
material, to repeat by ear what he heard, what it sounds like. The teacher should support every
attempt of the child to reproduce what he has heard, at least a fragment of it, especially
successful attempts; he himself should perceive it as a great success and rejoice with the child
in this victory. Then the child will not, in response to a word or phrase presented by ear, simply
remain silent or say that he did not hear anything, did not understand. As the capabilities of
hearing-impaired (and some deaf) children develop in the perception of speech by ear, they are
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taught to perceive unfamiliar and even unfamiliar speech material. By encouraging the child to
say everything he has heard, the teacher forms his ability to perceive speech intelligibly.
Learning to perceive speech material by ear is based on meaningful speech units (words,
phrases, phrases, texts) with elements of their analysis.

The work on the development of auditory perception should contribute to the formation of
children's oral speech as a means of communication. Therefore, the initial speech unit when
learning the perception of speech by ear should be a phrase, which is the main unit of
communication. However, deaf children and many hard-of-hearing children do not speak
verbally at the beginning of their studies. Therefore, at the beginning of training, they learn to
perceive by ear, as a rule, only onomatopoeia and babbling words, and only then - full words
and phrases. As the child learns phrasal speech, the number of phrases included in auditory
training increases, the type of phrases becomes more diverse, and, finally, the phrase becomes
the initial and main speech unit in the work on the development of auditory perception.
Gradually, in the course of purposeful work on the development of auditory perception, the
possibilities of a particular child in listening to speech and non-speech sounds are expanding.
Carrying out work on the development of residual hearing in children also contributes to
obtaining more accurate data during the audiological examination of preschoolers in the sign
language center (sign language clinic), which allows us to clarify the degree and nature of the
lesion of the auditory analyzer.

Carrying out early and intensive work on the development of children's residual hearing
fundamentally changes the ways of formation of pronunciation skills in deaf and hard of
hearing children. The use of developing auditory perception allows children to master the
pronunciation side of oral speech not only during special classes, but also when imitating the
speech of adults, perceived audibly and visually and only by ear in all classes, at home, in
games, in communication with adults.

The initial unit when learning pronunciation is the word, because it is in this basic unit of the
language that all aspects of pronunciation are realized. Children learn its pronunciation mainly
by imitating the speech of adults, perceived by them audibly-visually or by ear. In these
conditions, they first of all master the word as a syllabic-rhythmic structure, and also assimilate
the utterance of a number of sounds in it. This is also facilitated by the widespread use of speech
rhythmics as a methodological technique. Children are offered to imitate various types of
movements combined with the utterance of phrases, phrases, words, syllables and sounds.
Speech rhythmics contributes to the formation of the rhythmic-intonation structure of words
and phrases in deaf and hard-of-hearing preschoolers, a more natural, merged, rhythmic and
intonated speech.

There are two stages in the work on pronunciation in the preschool period: up to 4

- 4.5 years and after - up to 7 years.

The first stage of pronunciation training is characterized by the fact that the acquisition of
pronunciation skills is carried out by imitating the speech of the teacher and educators,
perceived audibly-visually and by ear. At the same time, speech rhythmics is widely used as a
methodological technique. The first stage of pronunciation training is a period of irregular
assimilation of the sound composition of speech.

The main purpose of this stage is the formation of the need for oral communication. Initially,
any attempt by the child to express his message, request orally, in any speech design accessible
to the child is encouraged. The task of the teacher is to understand the baby's statement, to
formalize it correctly

in accordance with the age and pronunciation capabilities of the child, give him a sample of
the utterance and encourage him to pronounce it together (conjugated) or after an adult
(reflected). Repeated auditory-visual perception of a sample of a word, phrase, conjugated and




reflected pronunciation of speech material leads to a gradual refinement of the pronunciation
variant by the child himself. In these conditions, children informally, i.e. outside of specially
organized classes, master the word as a rhythmic-syllabic structure, assimilate the
pronunciation of some sounds in it.

At the same time, in special classes, children are purposefully taught to reproduce various
elements of the word: syllables, sounds; they form the skills of the combined utterance of a
number of syllables, words, the allocation of a stressed syllable, merged with the allocation of
logical stress and intonated utterance of phrasal material.

These special exercises, in turn, create a basis for children to learn the pronunciation of new
speech material faster and easier under normal conditions on the basis of imitation, and to refine
the quality of reproduction of the already familiar.

The assimilation of the pronunciation side of speech, especially sounds, at the first stage is
extremely individual, which is due, in particular, to the fact that the remnants of hearing,
imitative ability and motor capabilities are different in different children. At this time, in the
speech of preschoolers, along with the correct reproduction of sounds, numerous substitutions
take place. Although there are certain patterns in the replacement of some sounds by others in
children's speech, but this process is purely individual. It is only important to make sure that
there are no gross defects in the speech of children (sonata, open and closed nasal, lateral
articulation, ringing, throat r, etc.). In this case, the teacher should offer an adequate
replacement and fix it in the child's speech.

By about the age of 4, children, with the correct organization of work on the development of
residual hearing and the formation of pronouncing skills, can verbally reproduce a phrase, a
word together, observing their syllabic-rhythmic structure. The sound "baggage™ of children is
extremely diverse, which depends on a number of factors: the state of hearing, imitative ability,
the level of development of motor skills, both large and, especially, small. Most children,
regardless of their hearing condition, have certain pronunciation difficulties to some extent.
First of all, they consist in the fact that at the normal rate of utterance, the sound composition
of the word is violated. When a child is encouraged to reproduce sounds as well as possible,
the naturalness of speech is violated: tempo, unity, stress. In addition, in children with severe
hearing loss, speech is usually little intonated, monotonous.

By the age of 4, most children have already fully realized their opportunities for mastering oral
speech based on imitation. Therefore, the second stage of work on pronunciation begins from
this age.
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